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"Reporting about curricula ... is hardly the same as writing about the winning of the
West or the collapse of the Old South. The word curriculum is, for many, almost pure
denotation, almost pristine in the way it refuses to call up images that compel interest. It
is a dull word, a dry and dusty clank of phonemes - and yet it goes to the heart of fonnal
learning. It is through the curriculum that college and university faculties establish a
design for education. It is through the curriculum that they communicate what it is an
educated person should know."
-Professor Frederick Rudolph
SOURCE: "Text of Cheney Report," The Chronicle ofHigher Education, 11 October 1989.
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" ... all the spawn of hell roamed at will over the world and made of it a shambles . ...
The pretty edifice of . . . history which had been designed and built by my
contemporaries was rent asunder. . .. The meaning we historians had read into events
was false, cruelly false."
-Clarence W. Alvord
SOURCE: Peter Novick, That Noble Dream: The "Objectivity Question" and the American Historical
Profession (Cambridge: Cambridge University Press, 1988), p. 132.

INTRODUCTION

Prior to World War I (1914-18), ancient, medieval European, and American
history characterized the general historical concentrations of American colleges and
universities. The begirming of the twentieth century witnessed a break from the heavy
American emphasis on historical study popular in the nineteenth century, yet it did not
embrace modem and contemporary history. Of the four hundred articles produced for the
American Historical Review before 1915, only eight highlighted nineteenth-century

Europe. Latin American history, although quite popular as well, mainly served to
complement the colonial period of American and European history.

1

Interest in modem and contemporary history increased dramatically after World
War I: modem American history overtook the colonial period, modem and early-modem
European history rose while medieval declined, and contemporary Latin American
history surpassed the colonial period. The traditional Western Civilization course (also
known as "Contemporary Civilization") emerged at this time, becoming a staple of
American history programs. It debuted in 1919 at Columbia College, emphasizing the
2

spread and impact of modem Europe throughout the globe.

However, Western history did not capture the limelight alone. The war brought a
fresh concern for a study of history relevant not only to contemporary events, but also to
global events. Slowly, East-Asian, Russian, and Islamic histories began to creep into the
mix. Scholars came from abroad to inject non-American perspectives into history

John Higham, History: Professional Scholarship in America (Baltimore: The Johns Hopkins
University Press, 1989), pp. 37-41.
2

Ibid., p. 42.

2

programs and appease those concerned about underdeveloped areas of historical
knowledge.

3

Meanwhile, in the realm of ancient and medieval historiography, the dust was
swept under the rug. By 1919, many colleges and universities dropped ancient history as
a freshman elective; after the 1930s, the well of support for classical studies, in favor of
new contemporary and "exotic" areas, had gone dry. Medieval history fared slightly
better. Like its contemporary counterparts, it too had been tapped for non-Western
perspectives, such as medieval Russia, Islam, and Byzantium; nevertheless, the field of
medieval history still suffered from a lack of attention relative to the modern era. 4
Historiography during the interwar period, while piercing new areas of interest,
also experienced a depression of sorts. In his analysis of the period, Peter Novick
classified the interwar historians as more underprivileged than those who entered the
profession prior to World War I. The difference in social classes led to a minor split
within the profession, and the majority of the works published during that time were
labeled as narrow, bland, and generally inferior. The war had weakened the historical
confidence that characterized the discipline at the beginning of the century;5 however,
World War II (1939-45) restored that confidence to a new high.
The cultural product of World War II once again craved historical assurance, a
secure grasp of historical truth. 6 In this light, "grand theory" thrived, acting as a common

3

Higham, pp. 42-44.

4

Ibid., pp. 52-54.

Peter Novick, That Noble Dream: The "Objectivity Question" and the American Historical
Profession (Cambridge: Cambridge University Press, 1988), pp. 132, 171, 177.
6

_ _L

Ibid., p. 281.

3
core of history. 7 Within the newfound security of the profession and the general postwar
expansion in higher education, the historiographical trends that originally began after
World War I now intensified and flourished.

8

The "area programs," established to sate the concern for global awareness,
experienced tremendous postwar growth. The needs of the government surely factored
into the altered state of historical study. Governmental agencies valued those who
specialized in knowledge of non-European societies; consequently, federal resources and
scholarships ensured the growth of area studies for East Asia, Latin America, and the
like. 9
By the 1960s, the study of history not only had expanded across the globe, now
including African, Persian, and tropical history, but also had established itself as a topical
network- an amalgam of political, economic, and area historians working cooperatively
with each other. However, after thriving in the 1950s and early 1960s, the history
profession entered what John Higham tenned "a time oftroubles." 10 The historical
profession of the 1950s, an "era of no hard feelings," transfonned during the 1960s into a
profession of contrasting ideologies which rejected the earlier claims of historical
"Truth." 11 If the interwar historiographical tension represented a little ice age, this was
the deep freeze. In the late 1960s, undergraduate history enrollment began to decline.
The large swell of new PhDs generated in that decade hit a sudden loss of job openings.
7

Higham, p. 240.

8

Gary Mormino of the University of South Florida, interview by author, 8 December 2005, St.
Petersburg, tape recording.
9

Hig ham, pp. 44-45.

10

Ibid., pp. 46, 235-264.

11

Novick, pp. 41 5,467.

4

mid-1970s, growth within the profession had ceased, and undergraduate history
!llajors steadily declined, falling fifty-seven percent from 1971 to 1980. Higham
8J''·attrlbuted the loss to "student restlessness" and the "now generation," citing a general
culture shift where the average citizen no longer yearned for the over-arching histories
popular during the postwar era. He hesitated to blame either the citizen or the historian
for the profession's plight, but acknowledged that, for better or for worse, a significant
change had resulted: an increase in narrow specialization and social history. 12
Others who witnessed a change in the profession after the 1960s specifically cited
the civil rights movement, the feminist movement, and the U.S. involvement in the
Vietnam War (1964-73) as factors which influenced education, notably the rise in social
history. Traditional approaches could no longer withstand the barrage of contemporary
issues facing national culture nor hide from the reality of a diverse and complex national
puzzle. African-American history, women's history, and immigration history are a few
samples of what the new social history offered. 13
On a larger scale, the global minority also received fresh attention during this
period. Although world history had always existed in some form within American
education, the Western Civilization model occupied the central platform which the rest of
the world observed from the outer limits. The new world history aimed to present nonWestern civilizations and peoples in their own light, one not merely shared with the
West. 14 Many institutions dropped their Western Civilization requirement around the

12

Higham, pp. 235-242.

13

Novick, p. 440; Linda Symcox, Whose History? The Stntggle for National Standards in American
Classrooms (New York: Teachers College Press, 2002), pp. 29-32.

14

L__

Symcox, pp. 33-35.

5

One explanation directly connects the loss of "Western Civ" to the Vietnam
many students failed the course, lost their deferments, and thus became eligible
:·,•:

draft. This gave a political dimension to the resulting elimination of the dreaded
quirementY However, as the shift away from tradition indicated, intellectual pressure
the academic side may have had an equally prominent role in Western Civ's

Inspired by the "total history" idea of the French Annales school of the mid·•• twentieth century and the cultural and political turmoil of the day, both the new social
history and the new world history sought to capture a more adequate, all-encompassing
representation of human experience. 16 These new ideas filtered their way into American
undergraduate institutions nationwide and were accepted by the new historical audience.
The surge toward specialization, according to historian Peter Novick, shattered
the common core of history curricula. Departments became fragmented shells of their
former structures. 17 Faculty members, losing their commonalities, suffered a broken
bond of communication and experienced a "collapse of community." When describing
the 1980s, Novick claimed that increased specialization resulted in "increasingly narrow
(and often almost random) curriculum."

18

Both Higham and Novick concluded their works, History: Professional

Scholarship in America and That Noble Dream: The "Objectivity Question" and the
American Historical Profession, on rather pessimistic terms. Higham, although not
15

David Carr of the University of South Florida, interview by author, 21 October 2005, St.
Petersburg, tape recording.

k,_

16

Symcox, pp. 28-35.

17

Novick, pp. 577-580.

18

Ibid., p. 581.

6
abhorring specialization, still presented a gloomy picture of the profession, in
classroom, during the "time of troubles." Novick outright declared that the

a

curriculum, by the 1980s, was iri hopelessly fragmented state due to

.. .

.

p"ec1a11zatwn.

19

The two historians ended their analyses in the 1980s, so they did not take into
'account the rise in history enrollments following that period of depression. Nevertheless,
specialization continued; the history profession did not return to its traditional structure,
and neither did undergraduate curricula. History curricula have always responded to
current events, whether WWII, the Vietnam War, Feminism, Civil Rights, the Cold War,
or "9/ll," but the events ofthe 1960s, in particular, resulted in a paradigm shift within
the study of history in the United States; by 2005, that shift was more pronounced than
ever. 20
In contradiction to both Higham and Novick, and all traditionalists who continue
to despair the new trends, undergraduate history curricula greatly benefited from the
historiographical transformations following the "time of troubles." This study will
analyze three institutions that experienced such benefits: Eckerd College, the University
of South Florida (USF), and the University of Minnesota.
Eckerd, a private college offering the history B.A., USF, a university offering the
B.A. and M.A. in history, and the University of Minnesota, a large, considerably
developed university offering the history B.A., M.A., and PhD, each bred different
undergraduate curricula that reflected their institutional status. Yet, they all reflected the
paradigm shift in historiography. By the 1980s, they had successfully incorporated social
19

20

Higham, pp. 235-241; Novick, p. 581.
Symcox, p. 28.

7
intro their departments without losing departmental cohesion. Throughout the
and into the twenty-first century, the pattern of including a greater variety of
5ecialties and geographical concentrations only became more distinct; technological

~hange and new interests related to the events of "9/11" were successfully integrated into
,;,these programs, while traditional elements remained and combined with the newer trends
create stronger overall curricula.
The "time of troubles" era, rather than promoting decline, marked the beginning
of a positive new chapter in these undergraduate history programs. From the 1970s to
2005, perceived threats to traditional history curricula, such as specialization, social
history, and non-Western history, have instead strengthened the history curricula at the
University of Minnesota, USF, and Eckerd; these programs have adapted to current
events and culture trends without fragmenting, successfully balancing tradition and
innovation.

8

CHAPTER I
A TIME OF TROUBLES?

According to Higham, the "time oftroubles" period of the history profession
encompassed the later 1960s and the 1970s. The number of history graduates reached a
low point during the early/mid-eighties as a result of the "time of troubles" (See Table

1.1 ). Although an overproduction of history PhDs during the previous decade was
primarily to blame for a job shortage, he also signaled a general collapse of the history
profession due to the dramatic cultural shifts of the 1960s; students became disillusioned
with the postwar "grand theory" of history because it could not provide relevant answers
1

to current events. Bluntly speaking, the historian's postwar audience expired.
The consequence for university history programs was, as indicated, a gradual
decline through the 1970s as enrollment dropped and tradition and specialization clashed.
Although both Higham and Novick regarded the 1970s as a depressing time for the
history profession and the first step toward fragmentation, the history programs at the
University of Minnesota, USF, and Eckerd did not encounter irreversible damage.
History at USF stayed relatively dormant during this period, and although Eckerd felt the
pressure of the "time of troubles," that pressure was only temporary. By the end of the
1970s, the undergraduate history curriculum at Eckerd, although dazed, headed toward a
stronger future, and the undergraduate history program at the University of Minnesota
had already grown stronger.
Since the opening of the institution, the University of Minnesota has taught
history in some form. Founded in 1851 before the territory of Minnesota became a state,
Higham, pp. 238-239.

9

in Histury in the Urrlted States, from 1949~50 to 2001-02

Bachelor's

Master's

13,542
10,187

1,801
1,445

Doctoral

275
317

355
259
297

9,363

1,220

10,510
12.840

1,114

1959-60
1961-62
1963-64
1965-66
1967..68

14,737
17,340

1,794

1%9-70

43,386
44,663
43,695
40,943

5,049
5,157
5,217
5,030

1,03&
991
1,133
1,140

37,049

4,533

1,114

4,226

1,117
1,014

1970-71

1971-72
197Z..73
1973-74
1974-75

1975-76
1976-77
1977-78
1978-79
1979-80
1980-81
1981-82
1982--83
1983-84
1984-85
1985-86
1986-87
1987-88
198&-89
1989-90

23,668
28,612
35,291

31,470
2&,400
25,433
23,004
21,019
19,301
18,301

17,146
16,467
16,643
16,049

16,415
16,997
18,207
20,159
22,476

1990~91

24,541

1991-92
1992-93
1993-94
1994-95

26,966
27,774

1995-96
1996-97
1997-98
1998-99
1999-2000

2000...01
2001..02

1,397

2,163
2,705
3,883
4,845

3,658

3,393
3,033
2,536

921

2,367
2,237
2,210
1,940

712
643
636
575
561

1,921
1,961
2,021
2,093
2,121
2,369

468
497
534
517
487
570

2,591
2,754

606
644
690
752
816

2,041

2,952

26,598

3,009
3,091

27,503

342
343
507
599
688

26,005

2,898

25,214

2,901

25,726
24,794
25,247

2,895
2,633
2,573

25,09{)
26,001

2,365
2,420

"'

756

805
873
937
921
984
931

924

SOURCE: "Earned degrees in economics, history, political science and government, and sociology conferred by degree-granting institutions,
by level of degree: Selected years, 1949-50 to 2001-02," National Center for Education Statistics, U.S. Department of Education. Higher Education
General Information Survey (HEGlS), "Degrees and Olher Formal Awards Conferred" sutveys, and
Integrated Postsecondary Education Datn System (!PEDS), "Completions" surveys, 1986-87 through
1998-99, and FaJl 2000 througl1 Fall 2002 survey, prepared August 2003 <http://nces.ed.gov/progmms/digestld02/dt296.asp>.
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University of Minnesota took the form of a preparatory school. After closing
2

'brief time during the Civil War, the University of Minnesota reopened in 1867
'{)fficial history department at the U~iversity of Minnesota began in 1885 with the
Chair of History, Harry P. Judson

3

In 1913, Guy Stanton Ford came to the university, serving as the History

(,~J:)epartment Chair until 1931.

His aggressive commitment to the department resulted in

!.national recognition; it ranked twelfth in 1925. The department expanded greatly after
World War II, but not until after the late 1950s did it venture beyond European, its
greatest strength,4 and American history to offer Asian, Latin American, and African
history; this process continued after 1970, not only expanding by field, but also by
5

method, such as with social history and comparative history
Regarding course options, the University of Minnesota Department of History
grew during the 1970s to offer a wider range of geography, periods, and themes. In the
1970 lower division offerings (1000-level), only "History of Africa" and "History of
Asia" broke through the Western lock, and unless the University of Minnesota catalog
description deceived prospective students, "World Military History: A Survey" was also
oriented toward the West. The upper division courses comprised seventy-seven nonProseminars, including nine East/Southeast Asian, two African, five Latin American, and

"History and Mission," The University ofMinnesota: Twin Cities, Regents of the University of
Minnesota, 2006 <http://wwwl.umn.edu/twincities/01_abt__gen_ hist.php> (4 December 2005).
2

History at Minnesota: Past to Future (University of Minnesota, 2003), p. 3; "About the
Department," History at Minnesota, Star Tribune, 1999

3

<http://www.hist.umn.edu/aboutlpastandpresent.btml> (4 December 2005).
4

Ibid.

5

University of Minnesota Department ofHistory Self-Survey 1978, Vol. I, pp. 2-1-2-5.

11
l,Ucient, respectively (see Table 2.2). The fifty-two Proseminars roughly followed
pattern. However, that included both 3000-level and 5000-level courses. The
undergraduate courses (3000-level) only accounted for twenty out of those
venty-seven, with two Asian, no African, no Latin American, and two ancient,
f;;pectively. Furthermore, several of those courses, such as "History of Asia" and
'i'lntroduction to Modern European History," doubled as both 1000-level and 3000-level

Although undergraduate juniors and seniors could sign up for 5000-level courses,
they were less than encouraged. By 1978, the University ofMinnesota began to move
many of their 5000-level graduate history courses to the 3000 level in response to falling
undergraduate enrollments (which, in turn, pulled resources away from the graduate
program). 7 The University ofMinnesota Department of History Self-Survey of 1978 does

not indicate why history enrollments declined; the pattern may simply have reflected the
enrollment "troubles" of history departments nationwide. Ironically, the drop in
enrollment figures led to a more diverse undergraduate history program at the University
of Minnesota.
Aside from the overall increase in upper division undergraduate course offerings
and the reclassification of 5000-level courses (143 total offerings, with seventy-three at
the 3000 level), the University of Minnesota department of history expanded in diversity.
Throughout the 1970s, lower division offerings reflected a more even distribution of
geographical/cultural areas, and more specialized courses, such as "Women in American
History" and "China's Response to the West," appeared in the upper division. "History
6

University ofMinnesota Bulletin- College ofLiberal Arts, 1970, pp. 123-131.

7

University ofMinnesota Department ofHistory Self-Survey 1978, pp. 6-2, 6-3.

12
tfennany," "Islam and Islamic Culture in Africa," and "American Social History: 19th
8

were among the courses transferred from the 5000 to the 3000 level.
:·:..:.;

The history department at the University of Minnesota ushered in the new era
additional faculty members who would help transfonn their program. In 1971, the
''iJniversity of Minnesota adopted an affinnative action policy, and by 1976, women
i.(;'{)ccupied three of six new pennanent positions. One of the hires, Sara Evans, specialized
women's history. The department's previous track record of women appointees
reflected the national standard. It had a few hires prior to 1929, but then no more until
1971, and no women represented the department at all from 1961-71. By 1978, it had
four women faculty members, including Evans, but still no pennanent ethnic minorities
despite active recruiting efforts

9

During the 1970s, the history department at the University of Minnesota modified
its hiring procedure to select new appointees based on "specializations in methodology,"
primarily social history, rather than a particular geographical area or period. Evans,
naturally, represented women's history, and that new emphasis certainly added to the
strength of the department.

10

Overall, the University of Minnesota Department of History in the 1970s did not
stagnate, but became very active in terms of experimenting with new ideas and hiring
several specialists in social history and the more "exotic" areas of world history.
According to Raymond Arsenault, who worked there during the late 1970s as a

•

Self-Survey 1978, pp. 6-4-6-12 .

9

Novick, 492-493; Self-Survey 1978, pp. 2-6, 2-7, 5-12- 5-15.

10

Self-Survey 1978, p. 2-4; Sara Evans of the University of Minnesota, interview by author, 23

January 2006, telephone interview, tape recording.

13
J/Southern historian, the large faculty of approximately forty-two members allowed
immense variety in terms of offerings; one professor specialized in Bangladesh! II
As expected, not everyone demonstrated excitement over the new social history

:~hullving its way into the department; many faculty members still had a very traditional
~:':outlook and resisted the new changes. Arsenault expanded on this concern with the
:i .example of Mary Jo Maynes, a German historian who specialized in social history. She

replaced the "legendary" German historian Otto Pflanze, and many worried about the
consequent shift away from a more traditional, political emphasis toward social/family
history in that area.I

2

Although some tension existed, a democratic and innovative atmosphere showed
through in the history department at the University of Minnesota at the close of the
1970s.I 3 They did have emollrnent issues, but, as mentioned, that only Jed to further
development in the undergraduate area. The contributions of both the new social and
world histories outweighed the supposed shortage of interest during the "time of
troubles." As the twentieth century rolled on, the department would only continue to
build on this strong foundation.

*
However, not every institution followed the University of Minnesota's example.
Journeying south to the Tampa Bay area of Florida, USF's history department

Raymond Arsenault of the University of South Florida, interview by author, 25 January 2006, St.
Petersburg, tape recording.
11

I2

Ibid.

13

Ibid.

14

~sented quite a contrast. Founded in 1956,14 USF offers B.A. and M.A. degrees in
At the start of the so-called period of national crises, the USF history department
necessarily reflect any significant damage, but neither did it reflect new changes.
OfUSF's undergraduate course offerings during the 1970-71 academic year, the

~wer-level courses simply included: "The Idea of History," "Ancient History,"
+&;American History," "Medieval History," "Modem European History," and "Latin
"c.American History" (two quarters each). The department required all majors to take "The
Idea of History" (with the exception of transfer students), which dealt with the nature and
theory of the discipline itself; multiple professors essentially worked together to make it a
"team-taught" course, but it did not last past the mid-1970s ("Theory of History" for
seniors remained) 15 At the upper-level, with the exception of"Russian History," USF
still did not offer African or Asian courses, where modem European and American
history dominated (see Table 2.2). Curiously, although USF seemed to have a very
traditional foundation, its history department never offered the traditional Western Civ
course.

16

At the beginning of this period, the undergraduate history courses at USF had a
somewhat stiff organization, albeit with good geographical/temporal coverage in the
realm ofEurope and America. There were some courses on social history, such as those
titled "Social and Intellectual History of. .. ," but, in general, the offerings did not
advertise creativity or specialization. By the late 1970s, the ice had not yet started to
14

University of South Florida, University of South Florida, 2005 < http://www.usf.edu/index.asp>

(30 January 2005).

Accent on Learning: General Catalog of the University of South Florida 1970-7I, Vol. 12, No.3
(Tampa: University of South Florida, 1970), pp. 226-230; John Belohlavek of the University of South
Florida, interview by author, 17 January 2006, Tampa, tape recording.

!5

16

Carr interview.

15
Still, notable mentions include four additional courses on China and Africa, and the
Topics" course, for which the host professor could present any topic not

"c'- 11 " in the catalog17
The national patterns of narrowing specialization and a new emphasis on social
c;;'ljistory did not seem to penetrate undergraduate history at USF during the 1970s, Aside
, uvw

some minor exceptions, the department did not experience any dramatic changes

during that time. One or two women were on the faculty for a few years during the
1970s, but not as specialists in women's history. 18 USF did have a slight drop in the
annual number of history graduates, from fifty-eight to forty-one between 1970 and 1980
(see table 1.2), which may have correlated with the "time of troubles"; although the
number would drop to thirty-five in 1985 before again increasing, the department in the
1980s began to transform in response to the paradigm shift in historiography.

*
Located in St. Petersburg, Florida, Eckerd College was founded in 1958 as
Florida Presbyterian College; its name did not change to "Eckerd" until 1972, as a nod to
its chief financial supporter, Jack Eckerd. 19 In this small private college, history did not
(and still does not) constitute a separate department, so more of the curriculum as a whole
will be discussed here than in the previous sections.
During the 1971-72 academic year, Eckerd offered the B.A. in
Humanities/Modem Languages and History/Social Sciences and the B.S. in Mathematics
17

Accent on Learning: 1970-71, pp. 226-230; Accent on Learning: General Catalog of the
UntversityofSouthFlorida 1978-79, Vol. 20, No. 11 (Tampa: University of South Florida, 1978), pp. 226228.
18
!9

Ibid; Belohlavek interview.

"College History," Eckerd College, Eckerd College, 2006
<http://www.eckerd.edu/about!index.php?!=history> (2 February 2006).

16

USF Undergraduate Degrees Awarded

Total

History

Percent
of Total

1970

2874

58

2%

1975

3601

46

1%

1980

3925

41

1%

1985

3924

35

1%

1990

4376

60

1%

1995

5368

87

2%

4639

67

1%

2000-2001

5719

109

2%

2004-2005

SOURCES: Debbie Hayward of the University of South Florida, Office of Decision Support,
31 January 2006; "InfoMart," University ofSouth Florida, 2004
<http://usfweb2.usf.edu/infomart/infomartapps/>.

17
Strictly speaking, Eckerd did not have departments, but rather,
such as the Division of History and the Social Sciences. For the history degree,
\ts.simply had to demonstrate "competence in United States history, European
and one additional field," taking three courses in each. The fourteen total course
(excluding "Directed Study") focused on Modem Revolutions, America,
iJ¥ope/Britain, Russia, Latin America, Spanish Conquest, Ancient Rome, and China. A
'"''Special Topics" course allowed for more diversity, as did courses spawned from
" separate degree programs in East Asian and Latin American Studies. 20

In 1973, Eckerd embarked on "Project '73," which would transform its
curriculum by establishing "collegia" in the place of separate divisions, such as the
"Collegium of Letters" or "Collegium of Comparative Cultures," both of which
contributed to history. By the 1978-79 year, students still had a "World View''
requirement during their junior year, but other basic requirements became more flexible.
For instance, rather than having the mandatory Western Civilization requirement of the
old "Core Program," freshman students chose their own courses from a large intercollegia pool to fulfill requirements (Western Civ instead became part of the history
offerings).
History at Eckerd College in 1978 presented less geographical variety than in
1971. The requirements were identical, but the loss of Classics, East Asian Studies, and
Latin American Studies as majors depleted history of those additional courses (the
contributing faculty had left). "East Asian Area Studies" and "Latin American Area
Studies" existed only as courses available to juniors as a possible "World View"

20

Florida Presbyterian College: A Four Year, Coeducational, Liberal Arts College 1971-72 (St.

Petersburg: Florida Presbyterian College, 1971), pp. 7-8, 56-58, 75-77.

18
Of the twenty-seven available courses, including eight directed studies,
had non-Western perspectives: "Japanese Cultural History (Directed Study)"
Ld''Revolutions in the Modem World;' (a lower-level requirement option for non-

''~~fuiijors,which included the Chinese Revolution).

Even the course entitled "Global

· C'r.jllstory" primarily focused on the "reasons for the rise of the West and the interaction of
21

Western ideas and institutions with the rest of the world since 1500."
The Eckerd history offerings on Russia remained during the 1970s, and a full
Russian Studies major developed. The college already had a Russian specialist; in 1966,
Eckerd hired William Parsons as a Europeanist, even though he specialized in Russian
history and Soviet studies. He coordinated "Soviet Area Studies," and by the late 1970s,
he taught more World/Russian history than European, as well as courses in Russian
Studies. The advent of Russian Studies probably did occur due to the prominence of the
Soviet Union in the world at that time, but Eckerd already had the resource, in the form
of Parsons, to make a smooth transition.Z

2

Additionally, Eckerd added the American Studies major during the later 1970s,
which augmented the American history courses, yet still added nothing on minorities.
The 1972-73 Eckerd catalog featured Afro-American Studies as a major option, but it had
vanished by the late 1970s. However, in 1978, Eckerd hired Carolyn Johnston, a

Peter H. Armacost, Eckerd College: A Florida College of National Distinction (New York: The
Newcomen Society of the United States, 1998), pp. 17-18; Eckerd College 1978-79 Catalog (St.
Petersburg: Eckerd College, 1978), pp. 8-10, 13-14, 19, 39-43.
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22

William Parsons ofEckerd College, interview by author, 30 January 2006, St. Petersburg, tape

recording.

19
~~;al;ot

in American studies, including women's history, radical history, and Native

;pterican history, so Eckerd did head toward an emphasis in those areas. 23
Apparently, the college did g~'through some hard times during the "time of
.:tfoubles." Its emollment dropped to 843 in by the mid-1970s (from 1,114 in 1971-72)
its faculty dropped from eighty to sixty-three. To account for this, Eckerd cited
''student unrest" as a result of the Vietnam War and the Civil Rights Movement, as well
as a mild recession during the same period, which inhibited financial support to private
schools. Also, many of the college's religious supporters felt somewhat alienated when
the institutional name changed to "Eckerd" and the college gained more independence
(but not a break) from the Presbyterian Church. One might say that the college went
through its own "time of troubles" separate from, yet connected by a common thread, to
what had happened to the history profession. History within Eckerd likely suffered with
the college; as mentioned, the lost faculty from Latin American and East Asian Studies
did affect the history offerings. They may or may not have left for reasons independent
of the "troubles," but financial shortcomings inhibited the hiring of replacements
anyway24
Eckerd College took immediate action to reverse the financial damage 25 As for
history at Eckerd, by end of the 1970s it had both lost and gained It had lost some
geographical diversity, yet gained American Studies, Russian Studies, and a specialist in
American social/women's history: Carolyn Jolmston.

23

Eckerd College: A Four Year, Coeducational, Liberal Arts College 1972-73 (St. Petersburg:
Eckerd College, 1972), pp. 44-45; EckerdCollege 1978-79, pp. 14, 39-43; Carolyn Johnston ofEckerd
College, interview by author, 14 December 2006, St. Petersburg, tape recording.
24
25

Armacost, pp. 14-17.
Ibid., p. 19.
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History at Eckerd College did feel the impact of the "time of troubles" during the

,,w

us, yet was also moving in a direction inspired by the new social history at the turn of

1

Aside from the low numb~r of history graduates, the history department at
hardly saw any changes during the 1970s; it would have to wait until the 1980s.

Conversely, the history department at the University of Minnesota, despite eurollment
problems, went through a period of transformation and innovation that outweighed any
negative impact brought on by national circumstances. This transitional period, while
inducing temporary growing pains, allowed historians to branch out in new directions and
reach a new audience.

21
CHAPTER II
A NEW AUDIENCE?
;·.·.:.;.

Part of what made the "time of troubles" so troubling for the historical profession
was the separation of historiography from a loyal audience. The cultural climate shifted
during the 1960s, and the traditional post-war historiography became irrelevant. Higham
conceded that the cultural atmosphere following World War II promoted "holistic views,"
not specialization; the historian's audience craved security and a confident understanding
of historical knowledge. Postwar history provided that security, and a symbiotic
relationship formed between historians and popular culture. 1 However, the 1960s
cultural shift terminated that relationship, and historians lost their traditional audience.
Following the "time of troubles," as the University of Minnesota, USF, and Eckerd
demonstrated, social history and social historians secured a place within history curricula
and reclaimed a new audience for history, an audience that could, once again, discover a
connection to the historical profession. Additionally, by incorporating "9/11" themes
into their courses, historians continued to maintain that connection into the new
millennium, demonstrating the necessary adaptability of the profession.
Between 1958 and 1978, studies in social history overtook the previouslydominant political and intellectual history, quadrupling in popularity among new
scholars. The overall character of scholars who graduated as products of the 1960s had
been laced with a counter-cultural overtone; many, such as Johnston, actively participated

Higham, pp. 238-241.

'I
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iill movements 2 When these scholars arrived in the classroom as professors, they

By 1988, the University ofMirlliesota bulletin boasted an incredible 189 upperi'divi:Sion history course listings, excluding Honors and Proseminars. The department

;t pr!)sented its usual vast geographic and temporal variety, and, as expected, social history
pfferings were plentiful. To name a few examples: "Social History of African Women:
1850 to Present," "Family, School, and Work in Modem Japanese History," and "Social
Welfare in America." Minority-themed courses abounded, such as "Asians in America:

An Ethnic Perspective," "Women in Medieval Europe," "American Indian History," and
"Afro-American History," as did medical, labor, urban, local, and comparative history,
3

such as "Russian and American Popular Culture. "
In 1980, Arsenault transferred from the University of Minnesota to USF.

Compared to his experience at the University of Minnesota, he had to teach a much wider
range of American history since USF could not acquire specialists in every area. Also at
that time, only one other professor in the department, Gary Mormino, focused on social
history. Arriving at USF in 1977, his interests include local and immigration history.
According to Arsenault, everything else reflected tradition: political, military, diplomatic
history, etc. He helped push the department throughout the 1980s to include more social
and cultural history. The department not only accomplished the shift through a modified

2

Johnston; Novick, pp. 419-420,440.

3

University ofMinnesota Bulletin- College of Liberal Arts, 1988, pp. 149-164.
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agenda, but many existing faculty "retooled" to expand from a purely traditional

Not only did the rise of social history within the historical profession complement
the palate of the new audience, but also gender history in particular. Between 1970 and
2001, the percentage of women earning degrees in the social sciences steadily increased,
overtaking men at the Bachelor's and Master's levels (see Table 2.1 ). Naturally, with the
growth of a female audience, women's!gender studies gained new relevance in the
classroom.
Much of the early scholarship in woman's history tended to emphasize famous
women or the feminist movement itself Eventually, social historians examined the lives
of ordinary women, both those who operated within the domestic realm and those who
worked (or survived) outside of the household. Most recently, the general notion of
sexuality and gender roles have emerged as foci of scholarship in social history. 5
The inclusion of women's history, and a greater acceptance of women as students
and historians, definitely represents a shift in American historiography following the
"time oftroubles."6 Reflecting on her graduate studies at Berkeley, where she received a
PhD in 1976, Johnston does not recall any women professors on the faculty until
European historian Natalie Zemon Davis arrived. Regarding all of the major universities
at that time, she only remembers the existence of two tenured women. Yes, she did feel a
certain amount of prejudice as one of the few women graduate students, and she was not

4

Arsenault and Mormino interviews.

Carlos Barros and Lawrence J. McCrank, ed., History Under Debate: International Reflection on
the Discipline (New York: The Haworth Press, 2004), p. 165.
6

Novick, pp.49l-492.

24
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Table2.1
Percentage ofFemale Degree Recipients in the Social Sciences and History

Bachelor's

Master's

Doctoral

37%

28%

14%

1970-71

38%

32%

22%

1975-76

44%

38%

27%

1980-81

44%

39%

33%

1985-86

45%

43%

35%

1990-91

48%

46%

38%

1995-96

52%

51%

43%

2001-02

SOURCE: "Earned degrees in the social sciences and history conferred by degree-granting
institutions, by level of degree and sex of student: Selected years, 1970-71 to 2001-02,"
National Center for Education Statistics, U.S. Department ofEducation, prepared August 2003
<http://nces.ed.gov/programs/digest/d02/dt295.asp>.
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From his days as a graduate student in the early 1960s, David Carr (USF)
witnessed a similar situation; at that time, many history professors at Colorado State
7

university did not take female graduate students seriously.
By 1978, as the previous chapter mentioned, the history faculty at the University
ofMinnesota included four women, Sara Evans among them. By 2005, women
8

comprised forty percent of the history faculty at the University of Minnesota. Evans
recounted a dramatic shift toward the inclusion of more women's history at the
University of Minnesota between those years, from essentially a virgin and
9

underrepresented area of study to "the department's strongest sub-field." The current
History Chair at the University of Minnesota, Mary Jo Maynes, added that their
Comparative Women's History is very strong at the graduate level (it is listed as an area
of specialization within the departrnent).

10

The most noticeable change in the USF history department during the 1980s was
the addition of courses on women's history. Since the mid-1970s, USF has had a
Women's Studies Program, including history-themed courses such as "Women in
Western Civilization," but only in the mid-1980s did those courses double as options for
history majors. The department had also hired Nancy Hewitt, who specialized in women

7

Johnston and Carr interviews.

8

Department of History University ofMinnesota Selj-S/lldy Report Fall Semester 2005, p. 4.

9

Evans interview.

10

Mary Jo Maynes of the University ofMinnesota, interview by author, 26 January 2006, telephone

interview, tape recording; History at Minnesota, p. 6.
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labor. By the end of the decade, "American Women I, II" had joined the list of
11

history courses for undergraduates, bringing the total to six.
Not to be outdone, Eckerd also' added several courses on women's/gender history
during the 1980s. Johnston taught all four, including "Women in Modem America: the
Hand that Cradles the Rock" and "Rebels with a Cause: Radicals, Reactionaries and
Reformers," which doubled as an offering in American Studies. Additionally, by the
1990s, their offerings included "African-American History I, II" and "Native American
History."

12

Like the general status of women within historiography during the mid-twentieth
century, African-Americans did not appear as active historical participants. Historians of
the period focused on slavery and African-Americans as the victims of white oppression.
The "new black history" of the 1960s and 1970s, a product of the cultural revolutions,
focused more on African-American culture and community.

13

Although the

revolutionary fervor of African-American history subsided after the 1960s and 1970s, it
still remains a critical component of the new curricula and an interest of historians and
their audience alike; in 2006, Arsenault published Freedom Riders: 1961 and the
Struggle for Racial .Justice with great success.

14

Accent on Learning: General Catalog of the University of South Florida 1975-76, Vol. 17, No.8
(Tampa: University of South Florida, 1975), pp. 129-131, 176; Accent on Learning: General Catalog of the
University of South Florida 1984-85, Vol. 26, No. 5 (Tampa: University of South Florida, 1984), pp. 277279; Accent on Learning: Undergraduate Catalog of the University of South Florida 1988-89, Vol. 30, No.
4 (Tampa: University of South Florida, 1988), pp. 229-231; William Murray of the University of South
Florida, interview by author, 17 February 2006, Tampa, tape recording.

ll

Eckerd College: St. Petersburg, Florida 1984-1986 (Eckerd College), pp. 43-46; Eckerd College:
12
St. Petersburg, Florida 1997-1998 Catalog (Eckerd College), pp. 46-48.
13

Novick, pp. 480-484,

14

Arsenault interview.

sao.
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As of the 2005-2006 academic year, the history department at USF did not have
specific catalog listings for African-American history, or, for that matter, any African
it'\Jnerican historians; courses in the catidog on African-American history are offered
'ithroughAfricana Studies only. However, Arsenault regularly teaches Pro-seminar and
Special Topics courses on slavery and civil rights, and related topics, such as the Civil
Rights Movement, are included as part of the catalog offerings on American history;
"The South Since 1865," for example, focuses on " ... race relations, demagoguery and
disfranchisement. .. and the Civil Rights Movement. " 15 African-American history is
certainly established as a critical component of American history at USF.
Due to Eckerd's relatively small size, each faculty member contributes a great
deal to the history curriculum; their specializations define the offerings. Gregory Padgett,
an African American himself, joined Eckerd in 1989 and introduced courses on AfricanAmerican history and civil rights. However, he does not like "being compartmentalized";
Padgett has a wide range of interests, spanning across time and geography. Along with
the Civil Rights Movement, he also teaches courses on the Civil War and World War II at
Eckerd. Nevertheless, his connection with civil rights led to his position with Eckerd. In
1989, he presented a guest lecture on civil rights in Johnson's class, after which the
"entire class marched over to the Dean's office and demanded" his hiring. Clearly,
Eckerd had a strong audience for that material, and still does; even today, like the rest of

15

"USF 2005-2006 Undergraduate Catalog," Undergraduate Studies, University of South Florida,
2005 < http://www.ugs.usf.edu/catalogs/0506/cattoc.htm> (1 March 2006); Arsenault interview.
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the history classes at Eckerd, Padgett's classes consistently overflow as a result of student
demand.

16

:·c.';

*

Social history deeply penetrated history curricula during the decades following
the 1960s, overriding the presentation of a single historical "Truth" with multi-layered
and diverse historical interpretations. From professors in suits and ties to casual dress, 17
and from a history largely comprised of politicians and elites to history "from the bottom
up," historians once again connected to an audience; furthermore, they continued to
address the effect of current events on student interest. 18
Current events have always impacted history curricula, whether the increase in
contemporary history following the world wars, or the rise of the new social history
following the social movements of the 1960s. They arouse new interests, and history
curricula necessarily address those interests, most dramatically after the paradigm shift of
the "time of troubles." Although the events surrounding "9/11" did not lead to a dramatic
cultural shift, many of the nation's history departments, conscious of their audience, still
incorporated "9/11" themes into their programs.
In "The Changed Classroom, Post-September 11," several institutions, such as the
University of Michigan, the University of Chicago, Princeton University, and the
University of California at Los Angeles (UCLA), reported a surge in student interest in
Near/Middle Eastern Studies following "9/11." According to the article, the events of

16

Gregory Padgett ofEckerd College, interview by author, 7 February 2006, St. Petersburg, tape
recording.
17

History at Minnesota, p. 2; Mormino interview.

"

Barros, p. 160.
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gave "a new relevance" to many courses.

19

Enrollment increased substantially in

+>courses related to terrorism, the Near East, and the Middle East as a result of the current
events involving the same areas. Many history professors, regardless of specialty,
incorporated "9/11" themes into their courses, drawing connections between
contemporary events and everything from the American Revolution to ancient times. 20
At some institutions, entirely new courses were created in response to "9/11."
UCLA, for instance, established "War, Terror and Violence: Reflecting on Machiavelli,"
"Historical Perspectives on September 11," and "Concepts of the Terror in Western
Culture from the French Revolution to the Present," among many other courses in the
social studies departments. 21 However, the general pattern at the University of
Minnesota, USF, and Eckerd showed that the strategic incorporation of"9/1 1" themes
was more common than the creation of a new course. Even at the University of
Minnesota, where·there were existing courses on the Middle East and specialists in that
area, the percentage of courses devoted to Middle Eastern history remained largely the
same before and after the crisis (see Table 2.2).
The history department at USF has never had a specialist in the Middle Eastern
field, so it never had the offerings. Nonetheless, one Special Topics course, "Crusade
and Jihad," directly confronts "9/1 1" themes. Joe Smith Jr., who currently teaches the
course, draws comparisons between the Crusades and the war on terror, but also agrees

19

Ana Marie Cox, "The Changed Classroom, Post-September 11," The Chronicle ofHigher

Education, 26 October 200 l.
20

Ibid.

21

Ibid.
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percentage ofTotal Upper-Division Undergraduate Catalog Offerings by Geographical Area

The Universi!Y of Minnesota

u.s.

1988

25%

19%
32%

34%

Europe
Russia
Africa
Latin America
East/Southeast Asia
Middle East
Ancient (Classical/Near East)

The Universi!)' of South Florida

u.s.
Europe
Russia
Africa
Latin America
East/Southeast Asia
Middle East
Ancient (Classical/Near East)

Ec)<erd College

u.s.
Europe
Russia
Africa

Latin America
East/Southeast Asia
Middle East
Ancient (Classical/Near East)

1999 2005-2006

'"'1970

7%
3%
6%

5%
3%

6%

16%

23%

30%
5%

27%
3%
9%

4%
5%

6%

10%
4%

11%

4%

14%
6%

12%
5%

5%

4%

6%

7%

1970

1984

23%

29%

38%

23%

3%

3%
3%

1998 2005-2006
34%
21%
3%
3%
8%
3%
0%
6%

37%
20%

3%
3%
8%

0%
8%
0%
0%
8%

10%
5%
O%

1971

1984

21%

70%

14%
14%
0%

15%

0%

0%

0%

0%

0%
3%
0%

0%

0%

0%

0%
9%
0%

7%

0%

0%

0%

6%

5%
0%

2%
0%
7%

1997 2004-2006
59%
19%
9%

45%
18%
12%

0%

*All figures are approximations; data exculdes unspecified course offerings, such as "Special Topics"
SOURCES: University ofMinnesota Bulletin- College of Liberal Arts, 1970, pp. 123-131; University of
Minnesota Bulletin- College ofLiberal Arts, 1988, pp. 149-164; "1999-2000 Undergraduate Catalog,"
University Catalogs. Regents of the University of Minnesota, 1996-2006

<http://www.catalogs.umn.edu/archiveltcarcbive.html#undergrad> (30 January 2006), pp. 355-360;
"Twin Cities Courses," University Catalogs , Regents of 1he University ofMinnsota, 2006; Accent on Learning:
General Catalog ofthe University ofSouth Florida 1970-71 , Vol. 12, No. 3 (farnpa: University of South Florida,
1970), pp. 226-230;Accent on Learning: General Catalog ofthe University of South Florida 1984-85,
Vol. 26, No.5 (farnpa: University of South Florida, 1984), pp. 277-279; "History Courses," USF 1998-99
Undergraduate Catalog, University of South Florida, 1998

<http://www.ugs.usf.edu/catalogs/9899/CDHIST.HTM>; "USF 2005-2006 Undergraduate Catalog,"
Undergraduate Studies, University of South Florida, 2005 < http://www.ugs.usf.eduicatalogs/0506/cattoc.htm>
(1 March 2006); Florida Presbyterian College: A Four Year, Coeducational, Liberal Arts College 1971-72
(St. Petersburg: Florida Presbyterian College, 1971), pp. 56-58; Eckerd College: St. Petersburg, Florida
1984-1986 (Eckerd College), pp. 43-46; Eckerd College: St. Petersburg, Florida 1997-1998 Catalog
(Eckerd College), pp. 46-48; Eckerd College: 2004-2006 Catalog (St. Petersburg, Eckerd College, 2004),
pp. 59-62.
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that cultural movements, more than current events, define curricula 22 John Belohlavek
(USF), comparing the current war in the Middle East with the Vietnam War, explained
that the U.S. does not yet have a long track record in the Middle East. Course creations
in response to Vietnam did not appear until after the Vietnam War, the climax of U.S.
involvement in that area of the world since World War II. Also, the scale of popular
uprisings in response to Vietnam was much greater than the current response to the war
in the Middle East 23
Elevated student interest related to "9/11" themes did occur at each of these
institutions and many professors have accommodated that interest. However, student
interest represents only part of the equation. Padgett believes that professors also have a
duty to prepare students for the contemporary world, so history necessarily maintains a
relevance to current events; thus, historians react both to their audience and for their
audience. 24
The new audience, as defined in the introduction, r~jected the grand, "holistic
views" popular during mid-century. After the "time of troubles," history curricula
adapted to the new audience, including more diversity, more specialization, and more
social history. By responding to increased interest in the Middle East following "9/11 ,"
these history programs confirmed the continuous attachment between historians and their
audience. However, this increase in specialization brought an additional concern, one

22

Joe Smith Jr. of the University of South Florida, interview by author, 31 October 2006, St.
Petersburg, tape recording.
23

Belohlavek interview.

24

Padgett interview.
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CHAPTER III
COLLAPSE OF COMMUNITY?

The fragmentation of historiography from solid "grand theory" into innumerable,
unfocused specialized parts with no central "Truth" represents a common complaint of
historians who witnessed the "time of troubles. " 1 The profession had lost its common
core and much of its authority. As Higham acknowledged, the old model of history
failed to provide answers to the current events of the 1960s; favorable alternatives, like
the new social history, stole the limelight 2 Higham himself noted the loss of"one
national community" of historians to "innumerable little communities," but concerning
university history departments specifically, Novick reacted more harshly 3 He stated that
specialization, especially in the larger departments, had caused departmental
fragmentation- a "collapse of community" - that left their history curricula adrift4 The
increase in specialization did not break apart the smaller history programs at USF and
Eckerd, and neither did it propel the large history department at the University of
Minnesota toward an "increasingly narrow (and often almost random) curriculum."5
From the "time of troubles" to 2005, these institutions continued to accept more
specialization, but not to such a degree as to endanger the cohesiveness of their curricula.

Novick, p. 415.
2

Higham, p. 242.

3

Ibid., p. 263.

4

Novick, p. 581.

5

Ibid.
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In 1996, Mary Crystal Cage published an article for The Chronicle ofHigher
Education highlighting an increase in Asian-American studies, including history, within

colleges and universities nationwide. After trailing behind programs that focused on
other ethnic minorities, Asian-American studies began to catch up. Many scholars of
Asian-American studies felt that the curricular developments were "long overdue,"
considering an awareness of Asian minorities arose out ofthe same cultural hotbed of the
1960s, as did the foundation for Asian Studies programs as a whole. 6
At the tum of the millennium, Eckerd resurrected its own East Asian Studies
program. The college hired Andrew Chittick to coordinate the program (and act as its
only representative). Fortunately for the history program, Chittick trained as an East
Asian historian, so the college had the means to offer East Asian history as well. Since
the East Asian Studies program consumes half of his time, only "half a person" is in
charge of non-Western history at Eckerd, so an imbalance remains. In 2006, Chittick will
have the opportunity to teach the first half of the "World History" sequence course. He
believes that, generally, world history courses tend to place too much emphasis on the
West, so he is excited to bring his non-Western perspective into the course at Eckerd. 7
Since Eckerd's history "departmenf' is very small, the faculty cannot have
individuals who only operate within a limited specialty; they must necessarily constitute a
solid community and teach a wide range of courses. 8 Even though Chittick specifically

6

Mary Crystal Cage, "New Emphasis on Ethnic Studies: More Colleges Add Classes on AsianAmerican History, Culture," The Chronicle of Higher Education, 31 May 1996; Wallace Witham of the
University of South Florida, interview by author, 27 October 2006, St. Petersburg, tape recording.
7

Andrew Chittick ofEckerd College, interview by author, 9 December 2005, St. Petersburg, tape
recording.
8

Chittick interview.
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belongs to the East Asian Studies department, and is the only faculty member
representing non-Western history, he does not operate in a void. Only two professors
teach history full-time: Barnet Hartston and Gregory Padgett. The remaining professors
have a dual commitment to Classics, American Studies, Russian Studies, and East Asian
Studies. Hartston explains that, despite not having a formal history "department," the six
individuals who teach history courses meet together as history faculty and plan the
history curriculum as such. A departmental feeling exists; no one hides within his or her
own specialty 9
Likewise, at USF, extensive specialization within the history department cannot
exist due to its limited size. In 1975, the department was composed of twenty
professors.

10

By 2005, the department was still only composed of twenty professors.

Within the last thirty years, not only has the department not grown, but, at one point
during the 1990s, the number of history professors on staff dropped considerably.
William Murray, the current History Department Chair at USF, explained that when
someone in the history department retires, as many did during the 1990s, his or her salary
money returns back to the university. For a time, the history department could not hire
replacements because the university used that money to strengthen other areas or other
departments. He suspects that, in the 1990s, the university shifted their resources away
from the humanities and toward the sciences, accounting for the drop.

9

11

Barnet Hartston ofEckerd College, interview by author, 27 January 2006, St Petersburg, tape
recording.
10

Accent on Leaming: 1975-76, p. 129.
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William Murray interview.
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While many history departments continued to diversify in the 1990s, adding
courses like East Asian or Asian-American history, USF could not for the reason
mentioned above. However, when the department did get the chance to replenish itself in
the late 1990s and into the twenty-first century, it did not necessarily include historians
who specialized in new areas. As Suzanne Murray explained, the history department at
USF could not (and still cannot) retain its strength simply by hiring someone who
specializes in an entirely new geographical area. The department has not lacked the
desire to add new areas of the world- quite the opposite- but the lack of resources has not
allowed the department to develop beyond established boundaries, beyond an established
community. When someone does leave, the replacement usually needs to pick up where
that person left off, sustaining both the graduate students in the same area and the
connectedness of the department. 12 In other words, the maintenance of a community
atmosphere within the department has always been a priority. If the history department at
USF had hired based on the acquisition of new areas at the expense of a solid department,
then Novick's statement- "collapse of community"- would likely apply.
The survival of solid communities in smaller history departments, like those at
Eckerd and USF, after the "time of troubles" period, does not directly challenge Novick's
claim. When he theorized a "collapse" within history departments, he particularly
signaled the larger history departments, such as the department at the University of
Minnesota, due to their immense specialization. The size of the history department at
Minnesota has not grown since the early 1990s (they had approximately forty-six faculty
members as of2005), but its character has changed dramatically. The 1991 departmental

12

Suzanne Murray of the University of South Florida, interview by author, 17 February 2006,
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study reported that women accounted for twenty percent of the department and minorities
a high of five percent of the department; by 2005, the new study reported that fortypercent of the fuculty members were now women and sixteen percent were defined as
minorities. During the past sixteen years or so, the department has transformed into not
only a much more diverse department, but also a much younger department due to an
abundance of retirements. Twenty-eight positions have changed hands between 1991 and
2005, retirements being the primary cause. The core tenured group, which had remained
relatively stable since the 1970s, reached retirement age during the 1990s, resulting in an
enormous departmental turnover into the twenty-first century. 13
This departmental turnover necessarily affected curriculum, in that the curricular
puzzle had to be reworked to fit the specialties of the new members, while maintaining a
cohesion that equated with previous student demand. The catalog offerings for the 19992000 academic year temporarily decreased to just 154 (down from the 1988 figure of
189), a likely reflection of the transitional period. However, by the 2005-2006 academic
year, the offerings were at an all-time high of 194, with only minor fluctuations in
geographic area (see Table 2.2). Many courses that had disappeared before the release of
the 1999-2000 Undergraduate Catalog, such as "Asian-American History," had returned
by 2005 to contribute to a well-rounded curriculum. 14

13
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Self-Study 2005, pp. 4, 6; Evans interview.

Ibid., p. 10;Minnesota 1988, pp. !49-164; "Twin Cities Courses," University Catalogs, Regents
of the University ofMinnesota, 2006
<http:ffonestop2.umn.edufcoursesftcfcourses.jsp?designator=IDST&submit;Show+the+courses> (I March
2006); "1999-2000 Undergraduate Catalog," University Catalogs, Regents of the University ofMinnesota,
1996-2006 <http:ffwww.catalogs.umn.edufarchiveftcarchive.html#undergrad> (30 January 2006), pp. 355360.
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The fuculty transition of the last sixteen years did temporarily weaken the
undergraduate history curriculum at the University of Minnesota; this event did not occur
because of more specialization, but, rather, a new combination of specialization brought
into the department by the new faculty hires. Despite the changeover, Evans still believes
that a strong departmental community exists. The faculty members interact quite a bit,
whether co-teaching or in workshops where they get to know each other's work, and the
interaction leads to new research questions and topical comparison. 15
The sense of community at the University of Minnesota has defined the history
department over the years. Before Arsenault left to join the history department at USF in
1980, he recalled a democratic atmosphere at the Minnesota department. The history
faculty encouraged him, even as the youngest professor, to participate actively in
meetings and vote on departmental issues. Novick charged that in larger history
departments, such as at the University of Minnesota, facu1ty members may not have even
recognized one another; yet, at Minnesota, even back during the late 1970s and early
1980s before Novick published That Noble Dream, connections between the members
were strong. Arsenault recalls that, at one time, all fuculty members actually donated a
portion of their salaries to retain a well-liked professor with an outside offer. 16 The
facu1ty bond that was present during that time likely continued through the 1990s; only
then did mass retirements begin to occur. Even with many new hires joining the history
department, Evans gives the impression that their communal legacy will indeed
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Evans interview.
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Arsenault interview; Novick, p. 581.
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continuen The department's 2005 Self-Study Report concurs: " ... we have been
recruiting colleagues who are grounded in specific areas of history, yet show an
18

eagerness to engage in cross-area and interdisciplinary dialogue. "
Novick's fear of a "collapse of community" did not materialize at these three
institutions. Perhaps the focus of undergraduate history curricula was spread more thinly
as a result of specialization, but to assign his label of"collapse" does not consider the
weakness of the old system. Naturally, when departments were comprised offewer
specialties and methods of interpretation, their character appeared more solid, yet that
solidity came at the expense of diversity. The large history department at the University
of Minnesota has proven that diversity and specialization do not have to compromise the
structural integrity of the program or sever connections among the faculty members.
Likewise, diversity and specialization do not have to sever the connection to curricular
traditions.

17

Evans interview.

18

Self-Study 2005, p. 6.
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CHAPTER IV
LOST TRADITION?

Higham's "time of troubles" period marked a critical turning point, a paradigm
shift, in historiography and history curricula. For many historians, such as Novick,
historiography and history curricula fell from grace; the new directions of the profession
were inferior to tradition, inferior to the security and authority of mid-twentieth-century
historiography. Yet, after the transitional period of the "time of troubles," historians
recovered an audience and maintained the departmental communities Novick feared had
been victims of specialization. Furthermore, the transition, while welcoming new trends,
did not destroy all elements of tradition. The new did not simply replace the old, but,
rather, the historical profession evolved to include a combination of both. The
boundaries of the profession, of history curricula, vanished, creating a more diverse and
exciting atmosphere; the post-"time of troubles" change within history curricula can
indeed carry a positive label.
Within the history profession, the terms "traditional" and "traditionalists" get
thrown around quite a bit: "Traditionally, American historiography ... centered on the
1

deeds of great leaders and the course of great wars," "What students need is good
3

training in traditional

subjects,"2

and "The Politics of 'Traditional' American History,"

to cite a few examples. But how, exactly, has "tradition" been defined within the history

Symcox, p. 29.
2
3

Jennifer Brown, "Veni, vidi, study: CU starts Western Civ center," Denver Post, 20 October 2005.
Bruce Craig, "The Politics of 'Traditional' American History," Perspectives, Vol. 41, No. 8

(November 2005): pp. 13-17.
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profession? Referring back to Higham's work, the first significant challenge to tradition
in the twentieth century occurred after World War I, when ancient and medieval history
suffered as a result of the attraction to more contemporary, "relevant" history. Yet, a new
tradition emerged: Western Civilization. Traditional historiography also tended to focus
on "great leaders" and "great wars," which the new social history of the 1970s
challenged. Also, the new world history challenged Western Civ. These traditional
foundations of historical "Truth," political and intellectual history, ancient and medieval
history, and Western Civ, while limited because of the new trends, still remain as critical
components of undergraduate history curricula.
The pattern of new hires for all three institutions has certainly shifted toward
those who specialize in social history. Eckerd' s history demonstrated this pattern, and
while these institutions may not plan on hiring social historians exclusively, Suzanne
Murray believes that, nowadays, all of the best applicants happen to specialize in social
history, so it necessarily makes its way into the department at USF

4

This shift has

naturally drained the amount of intellectual and political history taught in the classroom;
previously, there was an overabundance of these elements. Social history has not
completely overwhelmed the others; instead of completely replacing political history, for
example, social history has added more eclecticism, blending the traditional with the
new.
Do the catalogs reflect the same for ancient and medieval history? Eckerd does
not have a history of offering medieval history (aside from its inclusion in "Western
Civilization" or "Global History"), and its ancient offerings have come and gone with its
classicists. The college lost ancient history when it lost classics in the early 1970s, but
4

Suzanne Murray interview.
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the field returned at the tum of the millennium when Eckerd acquired a new classicist.
However, at that small private institution, ancient history courses usually only appeared
as survey-level courses. All three institutions have included ancient surveys, and the
University of Minnesota and USF have included medieval surveys 5 However, an
examination of ancient and medieval at the upper level at USF and the University of
Minnesota provides clearer information. As Table 4.1 illustrates, ancient and medieval
courses at Minnesota have hovered between ten and fourteen percent of the total
offerings since the 1970s. Both the 1978 Department ofHistory Self-Survey and the most
recent catalog reflect the fourteen percent figure, thus indicating no apparent decline in
ancient and medieval history offerings, relative to the rest of the department, in thirty-five
years!
However, that pattern does not appear across the board. Ancient and medieval
history at USF, relative to the department, has declined from twenty-one percent ofthe
total in 1970 to twelve percent throughout the 1990s and in 2005. These fields have kept
roughly the same number of offerings, but the rest of the department expanded. Is this
pattern simply commensurate with what happened to political and intellectual history due
to the introduction of more social history? Did the introduction of offerings in new areas
at USF serve more to balance a department with limited resources, rather than take over
ancient and medieval history? According to Suzanne Murray's explanation from the
previous chapter, USF has tended to add to established areas, rather than try to support
entirely new areas. Ancient and medieval history are established areas, yet they did not
seem to receive the attention that the others have attracted, namely American and modem

'
Florida Presbyterian College: 1971-72, pp. 56-58; Eckerd College 1978-79, pp. 39-43; Eckerd
College: 2004-2006 Catalog (St. Petersburg, Eckerd College, 2004), pp. 59-62.
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Table 4.1
Percentage of Total Upper~Division Undergraduate Catalog Offerings

Percent of Catalog Offerings

Catalog Offerings

The University
ofMffioesota

1970-1978
1988
1999-2000
2005

The University
of South Florida

Ancient
(CiassicaUEgyptl
Near East)
12
8
10
14

1970
1978
1991
1998
2005

3
6
4
4
4

Medieval
(The West!
Byzaotium)
10
12
16
14
5
6
4
4
3

Total

156
189
154
194
39
63
63
61
60

Ancient

Medieval

Total

8%

6%

14%

4%
6%
7%

6%

10%
7%

10%
16%
14%

8%
10%

13%
10%

21%

6%

6%

12%

6%
7%

7%
5%

13%
12%

20%

• All figures represent approximations, including only those courses designated as such by title in the catalogs

SOURCES: University ofMinnesota Deparnnent ofHistory Self-Survey /978, Vol. I, pp. 6-4- 6-17;
University ofMinnesota Bulletin- College of Liberal Arts, /988, pp. 149-164; "1999-2000 Undergraduate Catalog,"
University Catalogs, Regents of the University of Minnesota, 1996-2006
<http://www.catalogs.umn.edu/archive/tcarchive.html#undergrad> (30 Jaouary 2006), pp. 355-360;
"Twin Cities Courses,"
Catalogs, Regents of the University ofMinusota, 2006;Accent on Learning:
General Catalog of the University of South Florida 1970-71, Vol. 12, No.3 (Tampa: University of South Florida, 1970),
pp. 226-230;Accent on Learning: General Catalog of the University ofSouth Florida 1978-79, Vol. 20, No. 11
(fampa: University of South Florida, 1978), pp. 226-228;Accent on Learning: Undergraduate Catalog of the
University ofSouth Florida !99/-92, Vol. 33, No.4 (fampa: University of South Florida, 1991), pp. 153-155;
"llistory Courses," USF /998-99 Undergraduate Catalog, University of Soutlt Florida, 1998
<http://www.ugs.usf.edu/catalogs/9899/CDH1ST.HTM> (1 March 2006); "USF 2005-2006 Undergraduate Catalog,"
Undergraduate Studies, University of South Florida, 2005 < http://www.ugs.usf.edu/catalogs/0506/cattoc.htm>

Unive1~ity

(1 March 2006).
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European history. Fortunately for medieval history, the department recently hired a new
medievalist and will hire another shortly. Unfortunately for ancient history, according to
William Murray, the department probably will not add another ancient historian until the
faculty number reaches thirty-five. The department now has twenty professors, and a
new PhD proposal only calls for an increase to twenty-six; ancient historians need not
apply. 6
The feeling among history faculty regarding student interest varies. Evans
believes that student interest in ancient and medieval history at the University of
Minnesota did not change noticeably over the last thirty years; students have always
tended to linger around the more modem periods, and the University of Minnesota used
requirements to get them "out of the twentieth century."7 However, Suzanne Murray's
ancient surveys of one hundred seats fill immediately without any need to twist students'
arms. 8 Nevertheless, the hiring pattern at USF, because the department must spread its
resources more gingerly than a huge institution like the University of Minnesota, suggests
a lower prioritization of the ancient and medieval fields within history curricula.

*
The article, "Veni, vidi, study: CU starts Western Civ center," published in 2005,
suggests that for the last twenty years, conservative groups have pushed for a national
comeback of the Western Civilization course. They believe that the surge in

6

Suzanne Murray, William Murray, and Belohlavek interviews; "USF 2005-2006."

7

Evans interview.

8

Suzanne Murray interview.
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specialization following the social movements of the sixties has weakened "[the
foundationJ of who we are and what makes us American. " 9
Broadly speaking, the cultural movements of the 1960s brought a surge of
liberalism into history curricula, emphasizing minorities and de-emphasizing the
authoritative, patriotic Western histories associated with conservatism. Novick noted the
connection: "As someone once remarked, thoroughgoingly conservative social historians
were about as numerous as Republican folk singers." 10 Of course, not all academics can
be strictly labeled as one or the other, but a liberaVconservative pattern within
historiography exists nonetheless.
Within the confines ofEckerd, USF, and the University of Minnesota, the
inclusion or exclusion of Western Civilization, or a Western Civ-like course, boils down
to practicality rather than politics. USF, for starters, never had a Western Civ course,
only surveys labeled "Modern European History I, II" and the like. Strictly speaking, the
department did not lose Western Civ because it never existed there. u Carr believes that
its inclusion would give students a good, broad overview from which to choose future
interests. However, William Murray explained that USF simply does not have the
resources in terms of faculty per student to require Western Civ. Even if that course
existed as an option instead of a requirement for students, Suzanne Murray reported that
the ancient survey coverage presents enough of a challenge. Rather than trying to

9

Brown.

10

Novick, p. 440.

"

Accent on LeCII11ing: 1970-71, pp. 226-230; "USF 2005-2006."
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squeeze everything into a Western Civ course, she believes that high school should take
care of something that broad. 12
The University of Minnesota, on the other hand, does currently have Western Civ
in its history department. Unlike USF, Minnesota can include it as a requirement. The
department did not have Western Civ back in the 1970s; instead, it offered a variety of
introductory courses. 13 Wallace Witham, an adjunct professor of modem Chinese and
Japanese history at USF, praised the University of Minnesota for offering the Asian
introductory course. When he attended Minnesota as a graduate student during the late
1960s and early 1970s, he recalls that professors who specialized in various Asian fields
team-taught the coutse 14 However, beginning in 1989, the University of Minnesota
decided to decrease the amount of specialization at the lower level, eventually replacing
all introductory survey courses with "World History," "Western Civilization," "U.S.
History," and "Introduction to Global History Since 1950." The department believed that
the new requirements gave students a better foundation of historical knowledge, and,
while that maneuver may have been a step backwards in the eyes of some professors, the
decision was academic, not political. 15
Eckerd College, as discussed in the first chapter, did have a Western Civ
requirement. The college no longer offers that course by name, but the required surveys
have been Western in nature, even "World History" and "Global History." 16 Eckerd's
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Carr, Suzanne Murray, and William Murray interviews.
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Self-Survey 1978, pp. 6-4- 6-17.
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Witham interview.

15

Self-Study 2005, p. 4.

16

Eckerd College: 2004-2006, pp. 59-62.
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religious background may echo the conservative trend here, but Eckerd professors deny
that any religious aspect affects their history curriculum today. The Western emphasis in
"World History" and "Global History" merely echoed the specializations of the
professors who taught those courses; since Chittick, their non-Western historian, will
soon be involved in the surveys, the emphasis will become more balanced. At one point,
the faculty actually attempted to delete the survey requirement, but, after discovering that
students were not learning basic historical information, they reinstated it; the decision
revolved around academics, not conservatism, tradition, or anything else. 17 The group
represented in the Brown article "[is] a backlash to the wave of innovative classes on
social issues, such as gender and ethnic studies," and Eckerd certainly falls into the
category of innovation. 18

*
Returning to the question of "lost tradition," yes, the addition of new social and
world histories necessarily led to losses in other areas, such as the various "traditions"
discussed above. Perhaps the loss is genuine, as with the case of ancient and medieval
history at USF, or perhaps "transformation" more accurately reflects the situation.
Although it showed up at the University of Minnesota, Western Civilization has fallen
from its status as a required historical staple in American curricula. It first emerged after
World War I, thus carrying a certain patriotic connotation, but as the century wore on, an
all-West, all-the-time history could no longer stand as the ideal model, nor should it.
History has evolved past its Western focus, transforming into something that more
closely resembles "total history."
17

Hanston interview.

18

Brown.
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History is full of continuity and change, so why should historians expect their
profession to stagnate? The world changes and curricula necessarily change with it, both
to maintain a connection with the public !illd to explore new historiographical fields. The
history profession does not report on history as a distant body, it moves through history
as a participant. History curricula, as a link to the profession, reflect the currents therein.
Yet, traditional links to the past remain, such as courses on ancient and medieval history;
broad survey courses also remain. Overall, curricula will not fragment so completely as
to deny students a strong foundation of historical knowledge.
Gary Mormino, commenting on historians like Higham, believes that every
generation tends to see those coming after them as inferior in some way. In the case of
the paradigm shift, traditional historians may have felt "overthrown"; professors no
longer lectured in suits and ties and published "grand books" on the broad sweep of
history. 19
Whether by genre, such as political and intellectual history; by field, such as
ancient and medieval history; or by geographical concentration, such as Western Civ,
elements of traditional historiography, of traditional history curricula, have been reduced
in the light of new cultural and intellectual demands; however, the face of curricula
evolved, not to the disadvantage of tradition, but to the advantage of branching out in
new directions and furthering historical knowledge.
Novick argued that the new historiography no longer had a focus, but even
Higham disagreed, citing Novick's own work as an example that historians still share the

19

Monnino interview.
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common goal of furthering "objectivity," of furthering quality historiography. 20 Just as
no political model can please everyone because there are Marxists and conservatives and
everything in between, no formula of t;n,dergraduate history curriculum can please
everyone because there are social historians, East Asian historians, modern European
historiaus, cultural historians, medieval historians, Latin American historians,
comparative historians, colonial American historians, intellectual historians, Russian
historians, environmental historians, African-American historians, economic historiaus,
ancient historians, modern American historians, women's historians, Native American
historians, Middle Eastern historians, and numerous other combinations of interest and
specialization.

*
While most aspects of tradition have been beneficially altered, one unfortunate
tradition still lingers, that of an overwhelmingly white male domination within the
historical profession. After the "time of troubles," the growth in female professors
increased nationwide, although at an incredibly slow rate. At the ten top graduate
departments of history, women numbered only five out of 294 professors by the late
1970s, an improvement from the complete absence of women in the early 1960s. 21
Nevertheless, even by 1999, women only represented eighteen percent of the nation's full
professors. 22 At the University of Minnesota, where women represented forty percent of
the faculty in 2005, the representation of ethnic minorities still remained low at sixteen

20

Higham, pp. 270-271.
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Novick, pp. 492-493.
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Elizabeth Lunbeck, "Gender Disparities Continue, CWH Survey Reveals," Perspectives, Vol. 43,
No.1 (January2005): pp. 21-23.
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percent (and at zero percent at USF). Clearly, some traditions die hard. Even so, the
gender/minority imbalance does not directly correlate to the amount of gender/minority
history taught in the undergraduate classroom. At USF, women represented thirty
percent of the history department by 2005. This is not a low figure, considering the
national average, but an imbalance continues nonetheless. Still, Belohlavek explained
that all faculty members include gender and social history within their courses, so the
department does not necessarily need female professors to feed an audience interested in
women's history13

*
Higham's "time of troubles" period of the American historical profession resulted
in a paradigm shift in American historiography. While the shift was (and still is)
troubling to traditionalists, historiography and undergraduate history curricula changed in
a positive way. During this process of transformation, not only did Novick's prediction
of a "collapse of community" not come to pass among history faculty at the University of
Minnesota, USF, or Eckerd College, but also the new social and world histories, and
other subsequent areas of specialization, such as environmental history (offered as
courses at Eckerd and USF), broadened the historiographical field and connected to a
historical audience who was no longer satisfied with the limited scope of mid-twentiethcentury historiography 14
Despite lingering problems and imbalances, the history programs at the
University ofMinnesota, USF, andEckerd, all anticipate positive growth. The history
department at the University of Minnesota, with its new generation of hires, is looking
23
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forward to continuing a legacy of departmental community, while exploring exciting new
trends. IfUSF succeeds in getting its new PhD program, the department will expand to
accommodate. The history faculty members at Eckerd see their program moving in a
positive direction as well; however, pains of"lost tradition" still remain. Russian
historian William Parsons will retire at the end of the 2005-2006 academic year, and
Eckerd's Russian Studies will retire with him. Student interest in that area has long been
in decline with few students interested in learning the Russian language. The declining
Russian impact on current events likely contributed to the decline of student interest and
the consequent curricular change at Eckerd 25
Audience preferences, available resources, and the specializations of new hires all
help to determine undergraduate history curricula- the directions in which they move and
how quickly they evolve. The future of undergraduate history curricula in the United
States as a whole is difficult to predict. The field of history may grow stronger, Middle
Eastern history may grow stronger as a result of the "war on terror," or history may
weaken due to the continuous vocational challenges to liberal arts 26 Will another
paradigm shift come along, or is another paradigm shift even possible? In the past,
intellectuals have not enjoyed great success in predicting future trends, so perhaps a
prediction for the future of undergraduate history curricula is unwarranted here. 27
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